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Abstract 


The Teacher Profession Education Program (hereafter abbreviated: TPEP) in Indonesia is a program 
designed to generate professional teachers. Every pre-service teacher must be equipped with adequate 
hard skills and soft skills before diving into a professional environment. This phenomenological research 
explored the lecturers’ experiences in teaching soft skills to the students of TPEP. This research aims at 
getting a clear understanding of how soft skills teaching is implemented and what kinds of soft skills have 
been trained during TPEP. The data in this research were primarily collected through in-depth interviews 
conducted with 15 teaching lecturers from three universities that hold and organize the TPEP. Data 
analysis used analytic reduction which started from identifying important statements of the interview 
results, determining the core theme, and describing the essence of the entire experience. The results found 
that teaching soft skills with integrated/embedded models was used in the TPEP. Lecture, presentation, 
assignment, mentoring, and practice methods were used to train the TPEP students’ soft skills. While the 
soft skills that have been trained during the implementation of the TPEP consist of ethics, self-reliance, 
responsibility, patience, critical thinking skills, communication skills, teamwork, tolerance, and social 
skills. The future research is expected to develop a criteria-based on integrated soft skills assessment 
model that can be used to assess the achievement of the acquisition of teachers’ soft skills at the end of 
TPEP. 

Keywords: pre-service teacher, soft skills, teacher profession education program (TPEP). 


Introduction 


The future becomes unpredictable because of the rapid changes in many aspects of life 
in the 21st century as the impact of the rapid development of technology (Kennedy, Latham, & 
Jacinto, 2016), and these changes are increasingly getting stronger especially which occurred 
in the era of the fourth industrial revolution (Schwab, 2016). These changes have encouraged 
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various sectors both government and private in some countries to respond with various strategies 
and policies (Menon & Fink, 2019; Schafer, 2018). In relation to those changes, governments 
have been required to be able to adapt and act quickly in responding to various existing issues 
and collaborate with people from all levels of society (Schwab, 2016). 

Socio-economic and political areas have undergone many changes as a result of 
globalization in the 21st century (Maphosa & Mashau, 2014). In addition, economic shifts from 
industry-based to information-based have caused significant changes in the working world, 
even the resources of equipment used are very much different when compared to half a century 
ago (Griffin, McGaw, & Care, 2012). Along with the journey of the century that is full of the 
rapidly changing social needs, the provision of relevant education becomes a new demand for 
the field of education (Jacobs, 2010; Pretorius, 2004; Trilling & Fadel, 2009). These changes 
need to be responded with appropriate adjustments in the way of thinking and acting. 

One of the important issues that becomes a point of intersection between higher education 
and the current workplace is the readiness of higher education graduates to face the increasingly 
competitive work market demands (Gupta & Sharma, 2016; Griffiths, Inman, Rojas, & Williams, 
2018). Most competitive workplaces already use the assistance of computer technology but 
require a variety of skills from individual (Koenig, 2011). The global economic tendency in 
the 21st century requires adequate education and work skills qualifications (Boyer & Crippen, 
2014). Trilling and Fadel (2009) suggested that trained workers who mastered digital equipment 
have been highly needed by the working world in the 21st century. Moreover, mastery in terms 
of communication skills, global insight knowledge, collaboration, and innovation skills become 
the demands of the education and employment fields in the 21st century (Geisinger, 2016). 
This indicates that to meet the skill standard required by the working sector in the 21st century 
obliges every prospective worker preparing himself with adequate skills to be able to compete 
in the increasingly tougher workforce recruitment. 

The current job market becomes more and more competitive, so every prospective worker 
should bring his or her own excellencies that distinguish him or her from other prospective 
workers (Gupta & Sharma, 2016). This means that prospective workers should show a certain 
quality of excellence to distinguish themselves from other competitors, such as the excellence 
of character that has the potential in making their academic and technical skills effective. The 
advantage side concerning the character aspects in this research was related to soft skills. 

The pre-service teachers are part of these prospective workers, and they are also required 
to have a competitive advantage. To become a more desirable teacher, pre-service teachers must 
equip themselves with adequate soft skills (Li & Tien, 2011). Therefore, becoming a qualified 
teacher, the acquisition of soft skills has been very essential in addition to aspects of knowledge 
and pedagogical competence (Muhammad, Lebar, Mokshein, & Baharom, 2017). 

Soft skills become a crucial part of the learning themes found among the disciplines in 
the 21st century besides information, media, and technology skills (Trilling & Fadel, 2009). 
Kereluik, Mishra, and Fahnoe (2014) synthesized 15 of 21st-century learning frameworks and 
organized them into models based on three large groups of knowledge, i.e. the foundational 
knowledge that has represented the hard skills, the humanistic knowledge, and the meta 
knowledge which describes the soft skills. 

The launch of these important themes for 21st-century learning is closely related to the 
demands and needs of this era. Aspects related to values and skills will serve as a key solution 
to global problems (Gupta & Sharma, 2016). Wilmarth (2010) stated that technological trends 
and social adaptations have had a profound effect on education in the 21st century. Meanwhile, 
when reviewing the functional theory and the conflict of educational stratification posed by 
Collins (1971), it was found that the role of education in a functional facet has been designed 
in order to equip members of the community with quality and skills that are in accordance with 
the socio-economic conditions. The theory is in line with the thought by Fallows (2003), stating 
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that the working world has required modern graduates to be equipped with various types of 
skills and clearly understand the scope of those skills functionally. 

A number of literature reviews have shown an increased interest in soft skills, but 
ironically the academic program to develop them has been still far from expectation (Succi & 
Canovi, 2019) since higher education is still more focused on hard skills (Arat, 2014). Whereas, 
the academic programs, particularly in higher education, must become the leading outpost for 
the manpower planning of a country (Sambell, Brown, & Graham, 2017). 

Soft skills become an essential skill every pre-service teacher must possess. The high level 
of soft skills owned by the teachers has shown that they will be more efficient in performing their 
tasks or jobs at school (Lavilles Jr & Robles, 2017). However, an earlier research conducted by 
Tang and Tan (2015) found that beginner teachers have not considered ethics and moral skills as 
an essential soft skill needed in the workplace. In contrast, the mastery of soft skills by teachers 
will positively impact the achievement of education quality and professional development of 
the educators (Tan & Tang, 2015). 

In some sources, the terminology of social skill is often aligned with some other 
terms such as people skills (Sonmez, 2015), life skills (WHO, 1999), transversal competence 
(Cimatti, 2016; Succi & Canovi, 2019), and even another recent term of CORE (Competence in 
Organizational and Relational Effectiveness) skills (Parlamis & Monnot, 2018) which all tend 
to lead to basic skills that are not related to hard skills or technical skills. 

Soft skills are essentially an intra-personal and inter-personal skill needed for self- 
development, social involvement and supporting work success (Kechagias, 2011). Soft skills 
include communication skills, collaboration skills, adaptability, etc. Soft skills enable a person 
to be effective and efficient in applying their knowledge and technical skills (Klaus, 2007; 
Joshi, 2017). 

Sonmez (2015) interpreted the soft skills into the term of people skills as a very important 
skill for everyone since people do not live alone and always strive to connect effectively 
with others. Meanwhile, life skills (WHO, 1999) refer to the psychosocial ability allowing 
individuals to be effective at facing the demands and challenges of daily life. Transversal 
competencies, that are also aligned with soft skills, have been defined as competencies that have 
adequate portability and flexibility to function effectively in a constantly changing environment 
(Tsankovy, 2017). 

Transversal competencies are one of the competitive advantages required by every 
institution in the 21“ century. Cimatti (2016) suggested that transversal competencies have 
been needed despite being in the midst of an era where technology has become a decisive tool 
in winning the competition in working field. The ability to build communication, coordination, 
and harmonization, that represent transversal competencies, hence will be able to streamline 
the working environment so that the desired quality of work can be achieved (Cimatti, 2016). 

The survey results of the World Economic Forum (WEF, 2016) revealed that problem- 
solving skills, social skills, and system skills have become desirable traits demanded by 
employers compared to physical abilities and content skills. This indicates that soft skills are 
becoming progressively important because some of the attributes of soft skills are proven to 
dominate the needs or demands of the labor market, especially in the second decade of the 21“ 
century. 

Furthermore, soft skills are considered as the professional needs so that these skills 
need to be accommodated in the teacher education curriculum (Pachauri & Yadav, 2014). 
The teaching of soft skills in higher education has been highly made possible through special 
training programs and embedded through their integration in every discipline or existing 
courses (Subramaniam, 2013; Pachauri & Yadav, 2016; Cimatti, 2016). Moreover, the teacher 
education organized by the higher education has needed to teach soft skills as the basic skills 
that make up the work skills of pre-service teachers before entering the professional community 
(Griffiths, Inman, Rojas, & Williams, 2018). 
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In the context of Indonesia, education for pre-service teachers is known as TPEP 
organized by universities that have had an accredited educational personnel procurement 
program established by the government (Kementerian Riset, Teknologi, dan Pendidikan Tinggi, 
2017). TPEP is expected to produce professional teachers who are able to work effectively 
especially in answering the demands and needs of this era. 


Research Problem 


The acquisition of soft skills is important for pre-service teachers, especially to make 
their pedagogical practices effective. However, the facts have shown that soft skills possessed 
by teachers were still low (Fadli & Irwanto, 2020; Tang, Yunus, & Hashim, 2015). The low 
proficiency of the teachers’ soft skills is often demonstrated by the less effective learning 
management performed by the teachers. In fact, the effectiveness of the learning management 
performed by the teachers will expectedly increase the achievement of students’ learning 
outcomes. On the other hand, when the teachers possess inadequate soft skills, it usually brings 
about a negative impact on the school climate. Therefore, this situation eventually can result in 
the difficulties in achieving the school goals. 

Soft skills are also an important part of the teachers’ competencies. The fact, however, 
shows that the teachers generally still possess inadequate competences, and this situation can be 
interpreted as one of the evidences that the teachers’ soft skills are still not as much as expected 
(Assifa, 2019). Tang and Tan (2015) revealed that pre-service teachers found the soft skills that 
they got from teachers’ professional training were not enough to be applied in their workplaces. 
With this regard, Tang, Tan, and Vetriveilmany (2015) also stated that the lack of soft skills was 
largely due to the education system which is less effective in developing their students' soft 
skills. Thus, the importance of soft skills teaching in teacher education institutions is seen as 
a way to produce quality teachers. However, to what extent this soft skills teaching is carried 
out in teacher education institutions needs to be explored in depth. Therefore, exploration of 
lecturers’ experience in teaching soft skills to pre-service teachers in TPEP needs to be done. 


Research Questions 


Realizing the significance of soft skills for pre-service teachers and their role in supporting 
the improvement of education quality, this research was specially aimed to explore soft skills 
teaching models and types of soft skills taught during TPEP implementation. The research, 
thus, was directed to answer the following research questions: 

1. How does the TPEP lecturers teach soft skills during the implementation of the 

teacher profession education program? 

2. What kinds of soft skills have been trained during the implementation of TPEP? 


Research Focus 
This phenomenological research focused on highlighting the experience of TPEP 
lecturers in teaching of soft skills to pre-service teachers in the TPEP. The soft skills intended in 


this research was a generic soft skill, which is applicable for cross-discipline in TPEP, both in 
the scope of early childhood education, primary education, as well as for secondary education. 
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General Background 


This research was a qualitative research that used the transcendental phenomenological 
approach (Moustakas, 1994). This research was conducted to explore more information about 
the experience of participants in the implementation of TPEP. Specifically, this research was 
aimed to get an in-depth understanding of how to teach soft skills to pre-service teachers and 
what kinds soft skills have been trained in the implementation of TPEP. This research was 
conducted for 4 months starting from August to November 2019. This research is expected 
to be the basis for further research, more especially in order to develop a more qualified and 
sustainable TPEP. 


Participants 


Participants in this research were 15 lecturers of the TPEP study program in Special Region 
of Yogyakarta (D.I.Y Province) and Central Java province. The participants of this research 
were 15 people based on the design proposed by Creswell (2007) stating that the exploration 
of phenomena can be carried out on heterogeneous participants between 3 to 15 people. The 
three college or university names received appellation as Cl, C2, and C3. The purpose of the 
disguised college identity is to protect research participants through ensuring the confidentiality 
of information shared and also anonymity (EdQual Research Program Consortium, 2006). In 
addition, before conducting the data collection, researchers established a relationship with the 
universities involved in this research, including individuals who participated in this research. 
The researchers did this in order to get approval, and therefore it made this research group 
easier to conduct the data collection process. The researchers selected the three colleges as 
samples for data collection because not only they fulfilled administrative requirements as 
TPEP organizing as determined by the government, but they also characteristically represented 
a number of TPEP organizing universities in Indonesia. In detail, the characteristics of the 
participants in this research are shown in table 1. 


Table 1 
Demographic profile of the participants 





Implementation Level of TPEP 


Early Childhood Primary Education Secondary Education 














University Education Program Program Program etal 
Male Female Male Female Male Female 

C1 - 1 1 1 - 2 5 

C2 - 2 1 - 1 1 5 

C3 - 1 2 1 1 - 5 
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Instrument and Procedures 


The data collection in this research was mainly conducted through in-depth individual 
interviews (Creswell, 2007). Interviews were conducted in a duration of 45 to 90 minutes. 
The interviews were generally done at the participants’ campus, but there were some of the 
participants who were willing to have interview outside the campus. Considering the quality of 
the recorded results of the interviews, researchers proposed to the participants that the interview 
should be conducted indoors to minimize unwanted noise. The interview questions were open 
and general in nature, compiled by researchers to understand the core phenomenon of this 
research (Creswell, 2015). During the interview, the researchers tried to create a conducive 
climate that made the participants feel comfortable and free in responding to every question 
raised (Moustakas, 1994). In this case, researchers avoid questions that have the potential to 
open sensitive information and are difficult to answer by participants. These things are done by 
researchers to show respect for the participants’ self-presence. 


Data Analysis 


Analytic reduction of participants’ experiences in implementing the TPEP became an 
important part of data analysis in this research. The steps of data analysis were classified into 
important statements, central themes, and the essence descriptions of the experience of the 
overall phenomenon (Moustakas, 1994). Moustakas (1994) stated that the description of the 
essence is what is being experienced and how the individual encounters these experiences. 
The data analysis procedure in this research began by converting the voice record from the 
interview into transcript so that it can be easily checked for various information contained. The 
researchers carefully read the interview transcript several times. Along with this process, the 
researcher also selected the important information contained in it into important statements. 
Important statements identified by the researcher are further grouped into a central theme. 
These important statements and central themes are then used to create textural descriptions, 
i.e. descriptions of what is experienced by the participants. Important statements and central 
themes are also used by researchers to make structural descriptions, i.e. descriptions of how 
participants experience the phenomenon. The final step in this data analysis procedure was to 
write the essence of the whole phenomenon experienced by the participants. The description of 
the essence is a combination of textural and structural description that revealed the essence of 
the phenomena experienced by the participants. 


Research Results 


Before describing the results of this research, it is important to illustrate in general about 
the TPEP carried out in Indonesia. The TPEP is an educational program organized to prepare 
Bachelor Degree of Education (S1) graduates and S1/D-IV of Non-Education graduates, 
who have talent and interest to be professional teachers, in order to master the competence 
of a teacher as a whole in accordance with the national education standards so as to obtain 
a certificate of professional educators on early childhood education, primary education, and 
secondary education (Kementerian Riset, Teknologi, dan Pendidikan Tinggi, 2017). The main 
objective of this program is to create professional teachers who are able to produce qualified 
graduates who can answer the demands of today’s time (Kementerian Riset, Teknologi, dan 
Pendidikan Tinggi, 2017). In short, an overview of the Teacher Profession Education system is 
presented in Figure | below. 
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Figure 1 
Overview of teacher profession education system in Indonesia 
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The results of this research are outlined through a textural and structural description 
based on important statements and central themes of the lecturers’ experiences in the teaching 
of soft skills during the implementation of the TPEP, which were then concluded with the 
essence of the overall experience of the phenomenon. 


Central Themes and Important Assertions about Teaching of Soft Skills 
during the Implementation of TPEP 


In the implementation of TPEP, the soft skills teaching model was integrated into every 
existing course. The TPEP curriculum did not contain courses that specifically teach soft skills. 
A TPEP lecturer revealed that “explicitly, special courses that teach soft skills are not listed in 
the curriculum but there are assessments of the process such as critical thinking, cooperation... 
and such things are observed in the workshop process". Another lecturer also said that "for 
training that is directly specific to particular soft skills, it does not exist in TPEP... the workshop 
activities in TPEP, the learning is a direct one from material deepening like making the learning 
devices". Another similar statement was expressed by a lecturer, where "the target of TPEP 
is to complete the device, classroom action research proposal, peer teaching, academic and 
non-academic, and then the exam". There was also one participant who said that "in the TPEP 
curriculum, there does not appear the presence of a course that specifically teaches soft skills”. 
TPEP curriculum included workshop courses and Field Experience Internship (hereafter 
abbreviated PPL). Competencies related to soft skills were integrated into each course. 
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During the learning process in the TPEP, soft skills were taught to students in a variety 
of teaching methods, including lecture. Lectures delivered by TPEP lecturers were, in addition 
to theories, aimed at teaching aspects of hard skills, also combined with the teaching of soft 
skills. Lectures that engage soft skills teaching were primarily focused merely on ethics. Ethics 
was seen as an important thing for pre-service teachers to possess. Therefore, in their lectures, 
TPEP lecturers always emphasized the importance of ethics to be the inherent trait for each 
preservice teacher. The TPEP lecturers delivered lectures on the position of a teacher in the 
eyes of others, especially from the students' points of view. Lectures taught soft skills that were 
contextual because they were related to real-life experiences. “During the lectures, I tell them 
what their position looks like and what attitudes they should be doing”. The lecturer said that 
“while in the class, what behavior should teachers do, how his or her manner... including how 
he or she dresses, how to deal with the students, and the likes that I will give in my lectures”. 
In the lecture, the lecturer also conveyed that patience was an important thing every pre-service 
teacher should have since they need patience in dealing with various students’ characters, they 
need the patience to guide their students”. “Patience is an important thing in order to confront 
with less disciplined students”. 

Soft skills teaching by TPEP lecturers was also done through mentoring. The mentoring 
here related to how the TPEP lecturer directed the student attitudes to reflect the appropriate 
attitude as a professional teacher candidate. Sometimes, from the observations of a lecturer, there 
were a few students who violated ethics and program regulation during the implementation of 
TPEP. A TPEP lecturer said, “I do observations, and when there are participants whose behavior 
does not reflect what is supposed to be a teacher, I will reprimand them and explain that the 
position of the teacher should be like this and that so they can put themselves as a professional 
teacher candidate figure”. The TPEP lecturers had a strong commitment to guide their students 
to have an attitude that reflects themselves as a professional teacher. 

In addition to lectures and mentoring, in the workshop activities, TPEP lectures 
trained the critical thinking skills of TPEP students through the practice of making learning 
devices. Learning devices were a tool that teachers used in implementing the learning process. 
Constructing learning devices required critical thinking skills. A TPEP lecturer said, “to 
develop learning devices, students must think critically because there is a process within which 
they must analyze carefully”. Another TPEP lecturer also stated, “critical thinking is needed 
to design learning devices ... without thinking critically they certainly cannot do it”. Critical 
thinking skills were also trained in the form of classroom action research practices. To carry out 
a classroom action research, it requires critical thinking so that the results of the research would 
be scientific and able to answer the problems examined. “In conducting a classroom action 
research, it is obvious that they need to think critically, describe the problems they encountered, 
gather data, and find the right solution to the problems”. 

Another form of soft skills teaching performed by TPEP lecturers was through 
presentation activities. Students were given the opportunity to present their classroom action 
research report. Thus, students were trained to be able to communicate scientifically through 
the explanation of their classroom action research projects. “The classroom action research 
that they produce must be presented, and from there we assess their performance, about how 
they convey ideas orally”. In addition to presentation methods, the communication skills of 
TPEP students were also trained through peer teaching activities. One of the lecturers said, 
“This peer teaching activity trains them to teach well in front of the class”. Through peer- 
teaching activities, students learned to teach effectively so that the way they deliver or present 
the learning materials became highly emphasized. 

In the workshop activities, lecturers also gave tasks that were individual as well as group 
or collective assignments to the students. Given the assignments, students were trained to be 
independent, responsible, and able to build cooperation with others (teamwork). A lecturer 
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stated that “I give them a task, in addition to assess their ability, also to train them to get used 
to be independent and accountable to their works”. Another statement was also asserted by a 
lecturer who said that “I give them group assignments to train them in forms of cooperation and 
how they will contribute to their group”. 

Another soft skill teaching in the implementation of TPEP was about tolerance. Tolerance 
among TPEP students was taught by lecturers through lectures during workshop activities. 
In particular, for the Islamic University of TPEP organizer, there was additional material, 
namely the moderation of Islam. This material was the recommendation of the Ministry of 
Religious Affairs of the Republic of Indonesia in order to instill tolerance as an attempt to face 
the phenomenon of radicalism emerging lately. One lecturer said, ““We also teach the Islamic 
moderation material as a recommendation from the Ministry of Religious Affairs because we 
now are facing the phenomenon of radicalism.” The lecturer also stated, “Of course teachers 
need to know about this since they, later on, will teach the values of collective life in the 
early childhood education”. In addition to lectures, tolerance was also formed in the dormitory 
environment. This was illustrated in the statement of a TPEP lecturer who asserted that “in a 
dormitory, they are trained to accept diversity, to respect each other”. Another lecturer also 
said, “when Christian students are praying, Moslem students will contribute to maintain the 
atmosphere of the dorm to remain conducive, and vice versa”. 

Social skills were not the least important soft skill for a teacher. The social skills of 
TPEP students were trained through PPL activities at a partner school of the TPEP organizer 
universities. In the interview, a lecturer said that “In the PPL of TPEP ...there are academic and 
non-academic... the non-academic one is about how he blends there and being a part of ... eh... 
the school institution”. This suggested that the PPL process required students to interact with 
all elements of the school. In interacting, it certainly required good relationship building skills 
with others. A TPEP lecturer also stated that “PPL trains them how to teach students and interact 
with everyone in the school environment”. 


The Essence of Lecturers’ Experiences in Teaching Soft Skills 
in the TPEP 


The essence of the overall lecturers’ experiences in teaching soft skills in the TPEP also 
answered two basic questions in the research at once. In the TPEP, the teaching of soft skills for 
pre-service teachers was integrated or embedded in each course programmed in the curriculum. 
It meant that the teaching of soft skills was not separated from hard skills teaching, rather 
it took place at the same time. The TPEP lecturers taught soft skills in a variety of teaching 
methods according to the context and purpose of the learning. Various teaching methods were 
conducted by TPEP lecturers including lectures, mentoring, student presentations, independent 
and group assignments, and practical activities carried out through the implementation of PPL, 
peer teaching, drafting learning devices, and classroom action research practices. The lecturers’ 
experiences in teaching soft skills to TPEP students generally took place in classroom learning 
activities by using methods such as lectures, mentoring, presentations, and practices. In addition 
to the classroom learning activities, students learned soft skills that also occurred at the partner 
school of TPEP university that organized and provided TPEP through PPL activities. The PPL 
was carried out by the supervision of a teacher-mentor and TPEP lecturer who was appointed 
as the field supervisor. Therefore, TPEP lecturers were highly contributing to the establishment 
of soft skills of students during PPL implementation. The establishment of students’ soft skills 
also occurred in the dorm environment where TPEP students stayed. This was related to the 
institutional policy of the TPEP organizers who directed their students to stay together in a 
dormitory, especially those that came from outside the region. 
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Through in-depth interviews on the lecturers’ experiences in teaching soft skills in the 
implementation of TPEP, it was found various soft skills that had been trained to students. 
These soft skills were, among others, ethics, patience, critical thinking, communication skills, 
independence, responsibility, teamwork, tolerance, and social skills. Ethics was seen as a soft 
skill that was important for a pre-service teacher. The position of the teacher as a person who 
should be an example for students needed to be well-maintained. This ethics teaching was done 
by TPEP lecturers through a method of lecture in the learning classroom. As well as other soft 
skills such as patience and tolerance were also taught through lecturing methods. Tolerance, 
however, was also trained to students through life in dormitories. Students’ critical thinking 
skills were trained through practice activities especially in constructing learning devices and also 
classroom action research. Like communication skills, it was trained by TPEP lecturers in the 
classroom learning through student presentation and peer teaching activities. This presentation 
and peer teaching activities trained the students to be able to communicate orally well from 
the way they delivered their ideas. Like teamwork skills, responsibility, and self-reliance 
were all given by the TPEP lecturers through the method of assignments. Those assignments 
were in the forms of individual and also group assignments. With that method of assignment, 
students’ independence in working would be established and a sense of responsibility would be 
fostered to complete and to finish their tasks. On the other hand, the tasks given for group work 
would train students about how they collaborate with each other in the group to accomplish 
the tasks as their mutual responsibility. Finally, the social skills related to student interaction 
with their surrounding environment. Students were trained the social skills of TPEP through 
PPL activities. In addition to sharpening the academic competencies of students through their 
involvement in their teaching practice, this PPL activity also trained students to associate with 
themselves or to mingle with and live together in a school environment. In this case, social 
skills were indispensable for interacting with all elements of the school. 


Figure 2 
Soft skills teaching in the TPEP 
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Discussion 


The acquisition of soft skills was very important for every pre-service teacher, thus soft 
skills needed to be well taught to the students of pre-service teachers. The research has revealed 
that the teaching model of soft skills in the TPEP used an integrated or embedded model on every 
existing course. The teaching of soft skills in the TPEP was integrated into two core courses, 
i.e. Workshop and PPL. These kinds of soft skills teaching models were widely supported. The 
research results by Tang et.al (2015) stated that the soft skills component implanted in curriculum 
design has been an alternative solution in teaching soft skills. Moreover, the research results 
by Majid, Liming, Tong, & Raihana (2012) showed that, in general, students have preferred 
the model of soft skills training that has been embedded in the course as it can give them the 
opportunity to understand how to implement these skills in certain situations. Teaching soft 
skills with an embedded model requires the lecturers’ ability in terms of mastering the teaching 
methods. These teaching methods were very essential, because the teaching of soft skills with 
an embedded model was fully student-centered in nature (Pachauri & Yadav, 2014). Therefore, 
the use of student-centered teaching methods should be applied to teaching soft skills. However, 
the results of this research disclosed that in the workshop activities, methods like lectures were 
also used to teach soft skills to the TPEP students. Though, the lecture method itself was a 
conventional learning method centered on the lecturers. Consequently, the effectiveness of the 
use of lecture methods in teaching soft skills needed to be proved through the assessment of 
students’ soft skills at the end of the program. The research results also demonstrated that the 
lecturing method was used widely by the lecturers as a means to convey the importance of 
ethics for every pre-service teacher. Ethics was valued as a soft skill that every pre-service 
teacher must possess. The notion was strengthened by the research findings of Tang & Tan 
(2015) stating that the school administrators have viewed the ethics and moral skills as the most 
needed soft skills in the school environment. Therefore, it was highly appropriate if the ethics 
was delivered during the implementation of the TPEP. 

Another method for teaching soft skills found in this research was a presentation. 
The presentation method was considered to be one of the effective methods to practice the 
communication skills of TPEP students. Through presentations, students were trained to 
communicate their various ideas. In order to get the ideas understood properly by the audience, 
the proper diction selection should be a special concern of each communicator. Therefore, the 
presentation method became the right tool in practicing the communication skills of TPEP 
students, which was an important part of the soft skills that every pre-service teacher had to 
have. Every pre-service teacher should be able to communicate well since one of the teacher’s 
jobs was to transfer knowledge including diverse “values” to his or her students (Lewis, 
2018). The knowledge transfer process would run effectively if supported by adequate teacher 
communication skills. Students would be easier to understand the subject matter if the teacher 
delivered it in a language that was easy to understand. Therefore, the proper diction selection 
needed to be taken into account by the teacher during the knowledge transfer process. Another 
method that also employed to train the TPEP students’ communication skills was through 
peer-teaching activities. This peer teaching activity was highly essential in training students’ 
communication skills because within this activity there was a teaching practice performed by 
student teachers to their peers. In teaching, it certainly required the ability to communicate so 
that the material delivered could be well-understood. 

Independence and responsibility were soft skills that were also trained during 
implementation of TPEP. Giving self-duty or individual project was a method used by the 
lecturers to train the attitude of self-reliance and responsibility of TPEP students. This was 
very reasonable because integrating soft skills into the curriculum did not mean that there was 
a new topic added in the teaching curriculum, rather the soft skills that would be trained could 
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be embedded in tasks or projects related to existing subject matters (Tang, Yunus, & Hashim, 
2015). For a teacher, independence and a sense of responsibility were things that needed to be 
demonstrated in performing his or her tasks at school. Without independence, teachers would 
not be able to develop their creativity and professionalism. Likewise, responsibility was crucial 
because educating the students and producing quality graduates was the responsibility of each 
teacher. 

In addition to responsibility and independence, another soft skill that was trained in 
teacher professional education program was the teamwork skills. This research discovered that 
teamwork skills were given by the TPEP lecturers and trained through group assignments. 
Group assignments shared a mutual responsibility to each member of the group. Therefore, to 
carry out or to complete the tasks required coordination among the group members. With this 
mutual coordination, the collaboration process would take place well. This was in accordance 
with the research results by Zhang (2012), unveiling that the task/group project would allow the 
creation of a teamwork environment. Teamwork in the school environment was a supporting 
factor for the achievement of each school program. Moreover, good cooperation among all 
elements of the school principal, teacher, and staff would create a conducive school climate. 
Hence, teamwork skills were an important skill and a must-have for every pre-service teacher. 

Critical thinking meant to think in analytical and evaluative ways (Cottrell, 2005). Critical 
thinking is an essential soft skill for a teacher. This research results showed that critical thinking 
skills were trained in the TPEP through learning device creation activities and classroom action 
research practices. The creation of learning devices requires critical thinking because learning 
devices were tools to carry out processes that enabled educators and learners to engage in 
learning activities. It was, therefore, important to involve analytical and evaluation processes 
in the creation of learning devices. Through critical thinking, teachers would be able to design 
high-quality learning. Similarly, classroom action research required critical thinking skills 
from TPEP students. Research is essentially a scientific process. Classroom action research 
is a research intended to improve learning in the classroom. As a result, to conduct research 
certainly requires critical thinking. 

In global community life, diversity is a thing that it is necessary to be well-managed. 
The difference is everywhere, and it requires an attitude to be able to respect and accept such 
differences as a form of self-consciousness that every human being is a unique creature. An 
attitude that is able to respect these diverse differences is understood as tolerance. Tolerance is 
necessary to be taught in the scope of the education field. The results of this research showed 
that tolerance was taught by TPEP lecturers as soft skills and that must be possessed by every 
pre-service teacher. The lecturers taught tolerance to the TPEP students through lectures in 
workshop activities. Even for TPEP organized by an Islamic university, there was a special 
material that discussed the moderation of Islam as recommended by the Ministry of Religious 
Affairs of the Republic of Indonesia. The course material was a form of government attention 
in the effort to combat the phenomenon of radicalism which lately became a serious problem. 
Many institutions realized that understanding the attitude of tolerance should be taught since 
early childhood in the educational environment through the role of a teacher in the teaching 
process. It is in line with the research by Baklashova et.al (2015) stating that tolerance has been 
important to be taught as early as possible to the young generation so that they were aware 
of the differences among humankind. In addition to being discussed or delivered in lectures 
during the workshop activities, tolerance attitude among TPEP students also formed in the life 
in the dormitory. The internal policy of the TPEP organizers directed their students to stay in 
dormitories. This policy surely had the objective that TPEP students who came from different 
backgrounds, especially from different cultural and religious background, could understand 
each other and appreciate the differences. Through this way, tolerance could increasingly 
develop. 
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Regarding the issue of background differences that each individual might bring into a 
particular community, hence the aspect of social skills was very defining for the formation or 
establishment of conducive social interactions. Social interactions involve some basic skills 
such as communication, ethics, teamwork, and even self-awareness that are needed within. So, 
social skills are complex soft skills with some basic skills necessary to build interaction with 
others. The results of this research found that the social skills of TPEP students were formed 
through PPL activities in partner schools. PPL activities required students to get along with life 
ina school. The process of association with the school environment brought every PPL student 
to interact with all elements of the school (students, teachers, school staff, school principal). As 
a consequence, it would bring about a new experience where social skills must be part of their 
lives to build social interactions in the school environment. 


Conclusions and Implication 


This research described the lecturers’ experiences in teaching the soft skills to students 
of pre-service teacher in the TPEP. This research explored the teaching models, the methods 
used, and the various types of soft skills that were trained during the implementation of TPEP. 
The research results showed that the teaching of soft skills in the TPEP adopted the integrated/ 
embedded model in each course. This integrated model was very effective to be used since it 
could combine the teaching of hard skills and soft skills. Outside the context of the TPEP, this 
integrated teaching model was suitable for all disciplines in higher education without exception. 

The research also found that the use of soft skills teaching methods was varied according 
to the context and purpose of learning. Methods of lectures, presentations, assignments, 
mentoring, and practice were employed to train the soft skills of pre-service teachers. However, 
the effectiveness of the use of each teaching model had to be proved by the assessment or 
evaluation of soft skills at the end of the program. Unfortunately, there have been no guidelines 
for the soft skills assessment individually designed to assess the acquisition of soft skills by 
each pre-service in the TPEP. For that reason, thus, the future studies are expected to design 
a criterion-based assessment model that specifically assesses TPEP students’ soft skills. The 
assessment model is useful to assess or evaluate the extent to which the soft skills are acquired 
by TPEP students during the program implementation. This is an important thing for TPEP 
organizing institutions in order to improve the quality of TPEP. 

The research results showed that ethics, responsibility, patience, self-reliance, critical 
thinking skills, communication skills, teamwork, tolerance, and social skills were the soft skills 
that were trained during the implementation of TPEP. This range of soft skills was essential 
for every pre-service teacher before diving into a professional environment of schools. These 
various soft skills were useful in streamlining effectively the existing hard skills already 
mastered. Schools as a working field for educators desperately needed strong teachers in 
terms of characters, skilled in teaching, and qualified in terms of scholarly. Teacher education 
institutions must also be equipped with an adequate set of teaching methods as a tool to produce 
qualified teachers in the future. The time is changing, followed by various new demands for 
work skills, which should be anticipated by educational institutions through the development of 
new teaching methods that are more effective and flexible. 
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Appendix 
Appendix A. Approval form for participation 


Approval Form for Participation 
Dear Participant, 
We provide this information for you to ascertain whether you wish to participate in our research 
or not. You need to know that you are free to decide not to participate or even stop at any time 
in our research without any consequences. 

The purpose of our research is to understand the soft skills teaching for pre-service 
teachers in TPEP implementation. Our research is a phenomenological research that will explore 
lecturers' experience in teaching soft skills to pre-service teachers during TPEP implementation. 

Data collection in our research will be carried out through an in-depth interview process. 
In the interview process, we use an open-ended interview protocol and a voice recording tool. 
We also inform you that the individuals who will be involved in collecting this data are the 
lecturers in the TPEP. 

Do not hesitate to ask us about this research, both before participating and while you 
participated. We are happy and open to share information related to the findings in this research. 
You also need to know that we fully guarantee the confidentiality of your identity in relation to 
our research and that only researchers know your identity as a participant. 

Please sign your agreement with a full understanding of the nature and purpose of these 
procedures. A copy of this approval form will be given to you for saved. 


Date, 


Participant Signature 
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Open-ended Interview Protocol 


Interview Protocol: Soft Skills Teaching to Pre-service Teachers in the Teacher Profession 
Education Program (TPEP) 

Date : 

Time 

Location 

Interviewee 


Introduction 

Hello!, my name is Jefri Mailool and I’m a student in Yogyakarta State University. I am 
conducting research on teaching soft skills for pre-service teachers in the teacher professional 
education program (TPEP). I am interested in exploring information about the experience of 
TPEP lecturers in teaching soft skills to pre-service teachers. I plan to ask 10 to 15 TPEP 
lecturers to share their thoughts and experiences with me. 


You were selected to participate in this interview because you are a lecturer teaching in the 
TPEP. If you are willing to share your thoughts and experiences with me, then I will ask your 
opinions and experiences related to teaching soft skills for pre-service teachers. There are no 
right or wrong answers. If you wish, I will record what you say, but I will not write your name. 
The interview will take 45 to 90 minutes. There is no compulsion in this interview, and you are 
free to stop whenever you want. Do you have questions for me about my research? 


Questions: 

To begin, can you tell me a brief story about yourself? 
1. When did you start working as a lecturer? 

2. Where did you teach for the first time as a lecturer? 
3. Do you like teaching your students? Why? 


Now, I will ask about soft skills teaching. 
1. What do you think about the pre-service teacher soft skills? 
2. In your opinion, is it important to teach soft skills to pre-service teachers? What is the 


reason? 

3. What kinds soft skills have you trained to pre-service teachers during the TPEP 
implementation? 

4. What is your strategy for teaching soft skills to pre-service teachers during TPEP? 

5. How do you evaluate the acquisition of pre-service teachers’ soft skills during TPEP 


implementation? 

6. Are there courses specifically designed to train pre-service teachers’ soft skills in TPEP 
implementation? If so, what are they? 

7. Are there questions that I didn't ask about soft skills teaching to pre-service teachers and 
you need explain to me? 


Thank you for your willingness to be involved in this interview. I guarantee the confidentiality 


of all your identity and any answers you give. I will inform you if there is a possibility of further 
interviews. 
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232| Appendix C. Core themes and significant statements about soft skills teaching 
for pre-service teachers 





Central Themes 


Important statements with message examples 





@ = Special courses that teach soft skills are not listed in the curriculum, but 
there is an assessment for the process. 
@ = Training that is directly specific to certain soft skills, does not exist 














inteerared embedded in TPEP... Workshop activities in TPEP, the learning is directly on 
Teaching Model 5 , . ; : 
deepening the materials such as learning device making. 

@ = Inthe curriculum, TPEP does not appear that there is one course that 
specifically teaches soft skills. 

Lectures: 

@ = In the lectures ... I tell them about what their position is like and what 
attitudes they should be doing. 

@ = = While in the class, what behavior should teachers do, how about his or 
her manner... including how he or she dresses, how to deal with the 
students, and the likes that I will give in my lectures. 

Mentoring: 

@ Ido observations, and when there are participants whose behavior does 
not reflect what is supposed to be a teacher, I will reprimand them and 
explain that the position of the teacher should be like this and that they 
can put themselves as a professional teacher candidate figure 

@ = The program is... workshop.., so we are doing mentoring... Each 
instructor has his or her own strategy. 

@ So... there is an element of serving ... our patience, the patience of 
colleagues in this task, it is very high ... So, they can keep following. 

Presentation: 

@ = The classroom action research that they produce must be presented, and 

Teaching Methods from there we assess their performance, about how they convey ideas 


orally. 

@ When ... doing presentation ... yes ... so ... during the workshops, they are 
supposed to construct the KIKD analysis ... well ... after that... there is a 
presentation. 





Assignment: 

@ =I give them a task, in addition to assess their ability, also to train them to 
get used to being independent and accountable to their works. 

@ I give them group assignments to train them in forms of cooperation and 
how they will contribute to their group. 








Practice: 

@ = Inthe workshops ... They should make learning devices. 

@ = So... for example, during the workshop, they should make a KIKD 
analysis. 

@  TPEP targets are completing the learning devices, making a proposal for 
classroom action research, peer teaching, academic and non-academic, 
and then exam. 

@ = PPLat school... it is for three weeks, then... take about two or three days 
off, after that UKIN. 
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Soft Skills Required 





Ethics: 

@ In the end, it is all about exercising patience. Patience is important to be 
able to deal with students who are usually late to come to school. 

@ A good teacher is ... must be patient in guiding their students. 

@ = Teaching students requires patience. 





Critical Thinking: 

@ To develop learning devices, students must think critically because there 
is a process within which they must analyze carefully. 

@ = Critical thinking is required to design learning devices ... without thinking 
critically they certainly cannot do it 

@ = In the workshop, the students should produce ...eh... learning devices. So, 
to make learning devices... it’s impossible if without critical thinking. 





Communication Skill: 

@ = The classroom action research that they produce must be presented, and 
from there we assess their performance, about how they convey ideas 
orally. 

@ = This peer teaching activity trains them to teach well in front of the class. 

@ Communication skills in terms of ... group discussions and presentations, 
... those are that always being observed. 








Self-Reliance: 

@ =I give them a task, in addition to assess their ability, also to train them to 
get used to being independent and accountable to their works. 

@ So... entrepreneurship, if I must interpret it... there must be self- 
reliance... it means ... it’s about how they should be independent as a 
professional teacher candidate. 

@ =So... DARING is a kind of online learning ... The material is given 
online, students research independently... they should be able to learn 
individually. 

Responsibility: 

@ =I give them a task, in addition to assess their ability, also to train them to 
get used to being independent and accountable to their works. 

@ Submitting the tasks... It must be on time. 





Teamwork Skill: 

@ =I give them group assignments to train them in forms of cooperation and 
how they will contribute to their group. 

@ = The cooperative is full of collectiveness ... So, in one group, it should be 
observed how they interact to accomplish their tasks. 





Tolerance: 

@ We also teach the Islamic moderation material as a recommendation 
from the Ministry of Religious Affairs because we now are facing the 
phenomenon of radicalism. 

@ Ina dormitory, they are trained to accept diversity, to respect each other. 

@ When Christian students are praying, Moslem students will contribute to 
maintaining the atmosphere of the dorm to remain conducive, and vice 
versa. 





Social Skills: 

@ In the field experience practice of TPEP ...there are academic and non- 
academic... The non-academic one is about how he blends there and 
being a part of ... eh... the school institution. 

@ = PPL trains them on how to teach students and interact with everyone in 
the school environment. 
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